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ABSTRACT

Teguh Kiyatno. S.891008093. 2013. The Effectiveness of Quantum Method to
Teach Writing Skill Viewed from Students’ Creativity (An Experimental Study to
the Eighth Grade Students of SMP N 1 Bulukerto in the 2011/2012 Academic
Year). First Consultant: Dr. Ngadiso, M.Pd, Second Consultant: Dr. Abdul Asib,
M.Pd, Thesis, Surakarta, English Education Department, Graduate School,
Sebelas Maret University.

The main objective of the research is to find out whether: (1) Quantum
method (A;) is more effective than Direct Instruction method (A) in teaching
writing; (2) The students having high level of creativity (B;) have better writing
skill than those having low level of creativity (B,); (3) There is an interaction
between teaching methods and creativity in teaching writing.

The experimental method of 2 by 2 factorial design was employed in this
research. The population of the research was the eighth year students of SMP
Negeri | Bulukerto in the 2011/2012 academic year. By using cluster random
sampling and lottery technique, the result was 24 students of class VIII B as the
experimental group taught by using Quantum method, 24 students of class VIII C
as the control group taught by using Direct Instruction method, and 24 students of
class VIII A as the try-out group.

The main ways to get the data in this research are test methods. After the
treatments were given in nine meetings, the researcher conducted a post-test to get
the research data. The research instruments consist of the initial Munandar’s
Verbal Creativity Test and the final Writing Test. Before the instruments were
used, a try out was done to know the readability of the instruments. Having got
research data, the researcher analyzed the data in terms of their frequency
distribution, normality of the sample distribution, and data homogeneity. Then,
researcher used ANOVA test and Tukey’s test to test the research hypotheses.

Referring to the results of the analyses, it can be concluded that: (1)
Quantum method is more effective than Direct Instruction method in teaching
writing; (2) Students having high creativity have better writing skill than the
students having low creativity; and (3) There is an interaction between teaching
methods and students’ creativity in teaching writing.

Based on the research findings, it can be concluded that in general the
eighth year students of SMP Negeri 1 Bulukerto who were taught by using
Quantum method in the experimental class have better writing skill than those
who were taught by using Direct Instruction method in the control class.
Therefore, it is recommended for English teachers and students to apply Quantum
method in their writing class.

Keywords: Quantum Method, Direct Instruction Method, Writing Skill, Creativity,



ABSTRAK

Teguh Kiyatno. S.891008093. 2013. Effektivitas Metode Quantum dalam
Pengajaran Menulis ditinjau dari Kreativitas Siswa (Penelitian Eksperimen pada
Siswa/i Kelas Delapan SMP Negeri 1 Bulukerto pada Tahun Pelajaran
2011/2012). Pembimbing I: Dr. Ngadiso, M.Pd, Pembimbing Il: Dr. Abdul Asib,
M.Pd, Tesis, Surakarta, Program Studi Bahasa Inggris, Pascasarjana, Universitas
Sebelas Maret Surakarta.

Tujuan utama dari penelitian ini adalah untuk mengetahui apakah: (1)
metode pembelajaran Quantum lebih effektif daripada metode pembelajaran
langsung dalam pengajaran menulis; (2) siswa/i yang memiliki tingkat kreativitas
tinggi menghasilkan prestasi menulis yang lebih baik daripada siswa-siswa yang
memiliki tingkat kreativitas rendah; (3) ada interaksi antara metode pembelajaran
dan tingkat kreativitas dalam pengajaran menulis.

Metode penelitian eksperimental dengan desain faktorial 2 x 2 diterapkan
pada penelitian ini. Populasi penelitian adalah siswa-siswi kelas delapan SMP
Negeri 1 Bulukerto. Dengan cara pengambilan sampel klaster acak dan teknik
lotere, hasilnya adalah 24 siswa/i kelas VIII B sebagai kelompok eksperimen yang
diajar dengan metode Quantum, 24 siswa/i kelas V11 C sebagai kelompok kontrol
yang diajar dengan metode Pembelajaran Langsung, dan 24 siswa/i kelas VIII A
sebagai kelompok uji coba.

Cara utama mengumpulkan data pada penelitian ini adalah dengan metode
tes. Setelah tindakan pemberdayaan dilakukan dalam sembilan pertemuan, peneliti
melakukan tes untuk mendapatkan data penelitian. Instrumen penelitian tersebut
terdiri atas Tes Kreativitas Verbal Munandar awal dan Tes Menulis akhir.Sebelum
instrumen tersebut digunakan, uji coba dilakukan untuk mengetahui keterbacaan
dari instrumen tersebut. Setelah mendapat data penelitian, peneliti menganalisa
data berdasar distribusi frekuensi, normalitas penyebaran, dan homogenitas data.
Kemudian,peneliti menggunakan tes ANOVA dan Tukey untuk meneliti hipotesa.

Berdasarkan hasil analisis, dapat disimpulkan bahwa: (1) metode Quantum
lebih effektif daripada metode Pembelajaran Langsung dalam mengajar menulis;
(2) siswa/i yang memiliki tingkat kreativitas tinggi mempunyai keterampilan
menulis lebih baik daripada yang memiliki tingkat kreativitas rendah; dan (3) ada
interaksi antara metode pembelajaran dan tingkat kreativitas dalam pengajaran
menulis.

Berdasarkan temuan penelitian, dapat disimpulkan bahwa secara umum
siswa/i yang diajar dengan metode Quantum di kelas eksperimental memiliki
keterampilan menulis lebih baik daripada siswa/i yang diajar dengan metode
Pembelajaran Langsung di kelas kontrol. Oleh karena itu, disarankan bagi para
guru bahasa Inggris dan para siswa untuk menerapkan metode Quantum dalam
kelas menulis mereka.

Kata Kunci: Metode Quantum, Metode Pembelajaran Langsung, Keterampilan
Menulis, Kreativitas
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MOTTO

“Education is the kindling of a flame, not the filling of a vessel.”

(Socrates)
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CHAPTER |

INTRODUCTION

A. Background of the Study

God gives better grace for human beings than other creatures to fulfil their
duties in the world. Dardjowidjojo (2008: 189) states that human beings have
better linguistics capacity to progress than animals in their innate properties and
faculties of the mind. Being supported by the biological development of speech
organs and the neurological evolution of structured organizing brain, human
beings use their better properties to construct and develop their human languages.
Some specific features of human languages make human languages more flexible,
effective, and complete than animal’s call system related with their capabilities
coping the needs for better means of communication. In their life human beings
then utilize their languages not only to fulfil their needs to communicate one
another in their communities but also to share their ideas or knowledge for
increasing their civilization. Moreover, after human beings construct writing
systems as secondary device of their language representation beside their oral
speech, human languages play more important roles as means of communication
in cultural transmission bringing human beings into better education and evolution
than other creatures.

Nowadays there are thousands of human languages used by people in the
world. One of them is English which is recognized as an important international

language in the world. In the recent globalization era, English as current Lingua



Franca for people around the world with different language backgrounds to
communicate one another is getting more and more important. Moreover, the need
for a global language is particularly appreciated by the international academic and
business communities. Crystal (2003: 3) states that a language achieves a
genuinely global status when it develops a special role that is recognized in every
country. English has become the most popular language in the world through the
long road of its historical background. The development of English to its present
status is mainly the result of the domination by English speaking countries all
over the world. The expansion of British colonial power up to the end of the
nineteenth century and the emergence of the United States as the current world
economic superpower in the twentieth century are two dominant reasons for
popularity of English as a world language and the factors which have influenced
and sustained the spread of the language. Nowadays English is spoken in almost
every country in the world as first language (L1) in the countries in “Inner Circle”,
second language (L2) in the countries in “Outer Circle” or foreign language in the
countries in “Expanding Circle” as shown in the following figure of Kachru’s

Three-Circles Model of World English (Lauder, 2008: 11).

The “Expanding Circle”
China, Egypt, Indonesia, Israel,
Japan, Korea, Nepal, Saudi Arabia,
Taiwan, Russia, Zimbabwe, ...

The “Outer Circle”
Bangladesh, Ghana, India,
Kenya, Malaysia, Nigeria,
Pakistan, Philippines,
Singapore, Sri Lanka,
Tanzania, Zambia

The “Inner Circle”
USA, UK, Canada
Australia, New
Zealand

Figure 1 Kachru’s Three-Circles Model of World English



Because of its important role as the International language in the recent
globalization era, English has become the first foreign language and one of the
compulsory subjects which has been taught from Junior high school up to
university level in Indonesia. Thus, the English mastery must be achieved by the
students as their target of educational goal.The curriculum of English as Foreign
Language (EFL) in Indonesia has changed for many times (curriculum 1968,
1975, 1984, 1994, 2004, and 2006). The recent curriculum then states that the
objective of the English teaching is to enable the students to communicate in four
basic language skills as the main ideal conditions to achieve. These will involve
receptive skills: listening skill (understanding the spoken language) and reading
skill (understanding written language) and productive skills: speaking skill
(producing spoken language) and writing skill (producing written language).
However, although English has been studied as the first foreign language in
Indonesia for decades till nowadays the main ideal condition of the students’
English performance has not been able to reach yet.

Among the skills mentioned above, naturally writing is determined as the
last skill to acquire and learn by children or students after listening, reading, and
speaking skill. Harmer (1998: 79) in Harsyaf, et al. (2010: 4) describes the reasons
for teaching writing to students of English as foreign language:

1. Reinforcement. Some learners acquire languages in a purely oral/aural way,
but most of them benefit greatly from seeing the language written down.
Writing also reinforces the grammatical structures, idioms and vocabulary that

students have learned.



2. Language development. The mental activity learners go through in order to
construct proper written texts is all part of the ongoing learning experience.
Thus, the relationship between writing and thinking makes writing a valuable
part of any language courses.

3. Learning style. For many learners, producing language in a slower way is
something they appreciate. Writing provides time and ease for learners more
than face-to-face communication does.

4. Writing as a skill. The most important reason for teaching writing is that it is a
basic language skill, just as important as speaking, listening and reading.
Learners need to know how to write essays, how to put written reports
together and how the writing system operates (for example, in terms of
conventions such as punctuation, paragraph construction) just as they need to
know how to pronounce language appropriately.

In other words, it can be summarized by Wingard's terminology (1981 as cited by

Lazaro,1996: 90) as follows:

1. Writing as a channel of foreign language learning. It reinforces the
grammatical structures, idioms and vocabulary that our students have been
learning. Thus, some writing exercises might be introduced to consolidate
language already presented and practiced orally.

2. Writing as a goal of foreign language learning. Students will have to
communicate with other people in writing, that is why we could include some

writing tasks (which have whole pieces of communication as their outcome,



rather than isolated sentences) to help learners develop the skills of
communicating in writing.
Based on the references mentioned above it can be concluded that writing skill is
very necessary and important for SMP students since it can be used not only to
reinforce their linguistics skill but also to develop their communicative skill.
Because of the reasons, the researcher then views the urgency of conducting a
research on the students’ writing skill.

However, writing skill is considered as the most complex and difficult
skill to master for most people, both in mother tongue and in foreign language.
Writing is considered as the most complex skill compared with the other three
ones. On the comprehensive survey of L2 writing, Silva (1993: 668) found that in
general L2 writers' texts were less fluent (fewer words), less accurate (more
errors), and less effective (lower holistic scores). Richards and Renandya (2002:
303) also state that writing is the most difficult skill for L2 learners to master. The
difficulty lies not only in generating and organizing ideas, but also in translating
these ideas into readable text. The difficulty becomes even more pronounced if
their language proficiency is weak. Based on the writer’s experience as an English
teacher since 1986, most Indonesian learners often encounter difficulties in
transferring ideas they want to express from their native language into the target
language. Moreover, English as foreign language in Indonesia is learned in limited
time with some linguistic interferences and lack of language exposure needed to
communicate. The problems can be identified both in the process of writing task

and the final product of the text they composed.



The students’ writing skill is influenced by internal and external factors.
Internal factors include the psychological aspects, such as: learning motivation,
intelligence quotient, creativity, etc. The external factors include social facilities,
educational system, materials designs, teaching methods, learning environment,
etc. This research chooses creativity and teaching methods as the representatives
of both factors. Creativity is assumed having a significant contribution in
developing the students’ writing skill. Meanwhile, teaching methods used in the
research are also predicted playing important roles in empowering the students’
writing skill.

Direct Instruction (DI) is an instructional method that is focused on
systematic curriculum design and skillful implementation of a prescribed
behavioral script. Direct instruction is a general term for the explicit teaching of a
skill-set using lectures or demonstrations of the material, rather than exploratory
models such as inquiry-based learning. Direct instruction was founded by
Siegfried Engelmann in 1964 at the University of Illinois Institute for Research on
Exceptional Children. It is now well influencing curriculum, instruction, and
research. Direct Instruction which is based on the learning theories of
behaviourism then becomes the most common method used by traditional teachers
in their classrooms. Usually it involves some explication of the skill or subject
matter to be taught and may or may not include an opportunity for student
participation or individual practice. Setiawan, et al. (2010: 9 — 12) states that there
are several models of Direct Instruction proposed to apply in the classrooms.

Dealing with the treatment to improve the students’ writing skill, the Direct



Instruction model selected in the research consists of five phases of activity:
orientation, presentation, structured practice, guided practice, and independent
practice.

Meanwhile, Quantum method is about bringing joy to teaching and
learning with ever-increasing ‘Aha’ moment of discovery. It helps teachers to
present their content, a way that engages and energizes students. Based on
Lozanov’s ideas of Suggestopedia, Quantum teaching and learning methodology
is then developed by DePorter and her associates. Based on the cognitive
psychology, it tries to integrate best educational practices including learning and
life skills, resulting in students who become effective lifelong learners-resposible
for their own education into a unified whole as it has been applied and updated in
SuperCamp since 1982. The brain-based methods used in SuperCamp, which have
evolved from accelerated learning principles, are designed to unlock a student’s
full potential for learning and personal growth by: creating an optimal learning
environment, involving the whole person in every learning exercise actively, and
using various methods designed to actively engage students in their own learning.
Dealing with the treatment to improve the students’ writing skill in the research,
Quantum method actually has a large number of writing techniques in its teaching
learning process. Thus, the researcher needs to choose one of them. The Quantum
Writing method conducted in this research consists of seven phases of treatment
in learning and teaching process adopted from California Writing Project:
preparing, drafting, sharing, revising, editing, rewriting and evaluating (DePorter

& Hernacki, 2005a: 194 — 198).



Besides the teaching methods mentioned above, the students’ creativity is
also predicted having significant contribution in improving the effectiveness of
students’ writing skill. Sternberg and Lubart (1999: 3) in Villaba (2008: 10)
maintains that “creativity is the ability to produce work that is both novel (i.e.
original, unexpected) and appropriate (i.e. useful concerning tasks constrains)”.
Thus, it is predicted that creative students can perform better than others in
activities that require design, imagination, or invention. Creativity in education
can be viewed as innovative and adaptive thinking because of its ability to
identify problems, form hypotheses, and apply novel and appropriate solutions to
unfamiliar and open-ended tasks. At first, formal education prefers developing
convergent thinking to divergent thinking in evaluation. However, scholarly
interest in creativity ranges widely nowadays. Since its significant role in
developing life skill, creativity (divergent/creative thinking) is also suggested and
recommended to apply in our educational programmes besides convergent
thinking.

The researcher predicts that the treatment of teaching methods used in the
classroom viewed from the students’ creativity is able to show the comparison
among the variables observed in the research. Based on the authentic results of the
research we can know not only the influences of teaching methods and creativity
aspect but also the interaction happened in those variables toward the students’
writing skill in the classroom. Based on the explanation above, the research
will be conducted under the title The Effectiveness of Quantum Method to

Teach Writing Viewed from Students’ Creativity (An Experimental Research to



the Eighth Grade Students of SMP N 1 Bulukerto in the 2011/2012 Academic
Year).
B. Problems Identification

Based on the background of the study stated earlier, various problems

concerning with students’ writing skill can be identified as follows:

1. Does Quantum teaching method influence the students’ writing skill?

2. Does Direct Instruction teaching method influence the students’ writing skill?

3. Does level of creativity influence the students’ writing skill?

4. Do kinds of teaching method and creativity interact one another to influence
the students’ writing skill?

C. Problems Limitation

To avoid misinterpretation and ambiguity of the research, the researcher
attempts to describe the limitation of the research. Actually there are a lot of
problems which may influence the students’ writing skill but in this research they
will be limited in teaching methods (Direct Instruction and Quantum method) and
the creativity psychological aspect.

The research focuses in the variables as mentioned above and tries to
avoid and control other factors that may occur and influence this research. Related
to the objectives for establishing cause-and-effect relationships between variables,
the research employed an experimental method of 2 by 2 factorial design. The
independent variables consist of the manipulative treatments (Quantum method
and Direct Instruction method) as experimental variables (X;) and the

psychological aspect of the students’ creativity (high and low) stated as attribute
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variable (X;). Meanwhile, the students’ writing skill as the effect or results of the

experiment becomes the dependent variables (Y). Besides the treatment and the

effect of the variables determined above, the other extraneous variables are
controlled to eliminate the intervening factors in the research.

D. Problems Formulation

The research problems are formulated as follows:

1. Is Quantum method more effective than Direct Instruction method to teach
writing to the eighth grade students of SMP N 1 Bulukerto in the 2011/2012
academic year?

2. Do the eighth grade students of SMP N 1 Bulukerto in the 2011/2012
academic year having high creativity have better writing skill than those
having low creativity?

3. Is there an interaction between teaching methods and students’ creativity in
teaching writing to the eighth grade students of SMP N 1 Bulukerto in the
2011/2012 academic year?

E. The Objectives of the Research

The experimental research carried out here is aimed at finding out
whether:

1. Quantum method is more effective than Direct Instruction method to teach
writing to the eighth grade students of SMP N 1 Bulukerto in the 2011/2012

academic year.
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2. The eighth grade students of SMP N 1 Bulukerto in the 2011/2012 academic
year having high creativity have better writing skill than those having low
creativity.

3. There is an interaction between teaching methods and students’ creativity in
teaching writing to the eighth grade students of SMP N 1 Bulukerto in the
2011/2012 academic year.

F. Benefits of the Study

Hopefully, this study is able to give some benefits for the students,
teachers, and other researchers.

e By implementing Quantum method, the students will be facilitated to write
well. Several brainstorming techniques (mind mapping, clustering, and fast
writing) can be used by the students in exploring ideas creatively for their
compositions. The students are also able to share their works one another to
revise their compositions more consistent, comprehensive, and
communicative based on the other students’ feedbacks.

e Teachers can also get the advantages to empower their students’ writing
skills. Several references including the lesson plans stated in the appendices
can be used for the teachers to experience in teaching writing skills by using
Quantum method. The teachers are not only able to implement some
suggestions the researcher recommend but also to improvise by themselves
based on the descriptions of Quantum method in this work.

e  Other researchers can get some benefits from this study, too. The references

in this study can be used as additional informations to conduct further
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research in the field by extending it to other levels and subjects. Some
experiences and the results in teaching writing skill by using Quantum

method in this study can also be utilized and analyzed.



CHAPTER II

REVIEW OF RELATED LITERATURE

A. Writing Skill

As mentioned in the previous chapter, there are four basic language skills.
These will involve receptive skills: listening skill (understanding the spoken
language) and reading skill (understanding written language) and productive
skills: speaking skill (producing spoken language) and writing skill (producing
written language).

Brown (1994: 325 — 326) mentions some characteristics of written
language from the perspective of a writer's viewpoint as restated briefly and
clearly by Hamadouche (2010: 15 — 16) as follows:

e Performance. Oral language is transitory and must be processed in real time,
while written language is permanent and can be read and re-read as often one
likes.

e Production time. Writers generally have more time to plan, review and revise
their words before they are finalized, while speakers have a little or no time to
do this.

e Distance. Distance between the writer and the reader in both time and space
eliminates much of the shared context that is present between speaker and
listener in face to face contact and this necessitates greater explicitness from

the part of the writer.

13
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e Orthography. Orthography in writing carries a limited amount of information
compared to the richness of devices available to speakers to enhance a
message (for example: stress, intonation, pitch, volume, pressing).

e Complexity. Written language tends to be characterized by longer clauses and
more subordinators, while spoken language tends to have shorter clauses
connected by coordinators, as well as more redundancy (repetition of nouns
and verbs).

e Formality. Because of the social and cultural uses of which writing is
ordinarily put, writing tends to be more formal than speaking.

e Vocabulary. Written texts tend to contain a wider variety of words, and lower
frequency words, than oral speech.

1. Definition of Writing Skill

Yule (2010: 212) states that writing is the symbolic representation of
language through the use of graphic signs. Unlike speech, it is a system that is not
simply acquired, but has to be learned through sustained conscious effort. Not all

languages have a written form and, even among people whose language has a

well-established writing system, there are large numbers of individuals who

cannot use the system.

Troyka (1987: 3 — 4) states that writing is a way of communicating a
message to a reader for a purpose. The purposes of writing are to express one’s
self, to provide information for one’s reader, to persuade one’s reader, and to

create a literary work.
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According to Brown (2001: 334 — 337), the final product of writing is very
important. It is often the result of thinking, drafting, and revising procedures that
require specialized skills, skills that not every speaker develops naturally. Process
is not the end; it is the means to an end. The product is, after all, the ultimate goal,
the reason that we go through the process of prewriting, drafting, revising, and
editing.

Based on the references above, the term of writing skill in this research is
defined as a specific learned skill to express one’s self, to provide information for
one’s reader, to persuade one’s reader, and to create a literary work by procedure
of thinking in planning, drafting and revising into the symbolic representation of
language through the use of graphic signs.

2. Components of Writing Skill

Since the research is conducted not only academically but also
professionally toward the students in SMP Negeri 1 Bulukerto, the researcher also
pays attentions to KTSP (Kurikulum Tingkat Satuan Pendidikan — School-based
Curriculum) used as the recent curriculum in Indonesia besides the theoretical
constructs. Based on the Content Standard (Standar Isi) of KTSP, the main
objectives of English writing skill in the eighth grade of Junior High School are
stated as follows:

Standar Kompetensi

12. Mengungkapkan makna dalam teks tulis fungsional dan esei pendek

sederhana berbentuk recount dan narrative untuk berinteraksi dengan

lingkungan sekitar

Kompetensi Dasar

12.1. Mengungkapkan makna dalam bentuk teks tulis fungsional pendek

sederhana dengan menggunakan ragam bahasa tulis secara akurat,
lancar dan berterima untuk berinteraksi dengan lingkungan sekitar
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12.2. Mengungkapkan makna dan langkah retorika dalam esei pendek
sederhana dengan menggunakan ragam bahasa tulis secara akurat,
lancar dan berterima untuk berinteraksi dengan lingkungan sekitar
berbentuk recount dan narrative

Based on the competency standard mentioned above, the main objective of
English writing skill is that the students are able to express the functional written
text and simple short essay in the text types of recount dan narrative to interact
with the surrounding environment. Meanwhile, the basic competence is the
students are able to express the meaning and the rhetorical steps in a short essay
using a variety of simple written language accurately, fluently and appropriately
to interact with the surrounding environment in the text types of recount and
narrative.

Lazaro (1996: 91 - 92) states that if one of the goals of the English teacher
is to enable students to produce fluent, accurate, and appropriate written English,
there are a number of aspects which need to be considered.

a. Purpose. Whatever the labels used, there should always be a clear purpose or
reason for writing. Teachers have to keep this in mind when planning writing
tasks. They should provide a context and a purpose to the writing activity. We
could elicit a more authentic text so the purpose of the writing task is clearer
and more life-like.

b. Audience. Writing with a purpose means writing to an audience. If in real life
we usually write something with a particular type of reader in mind, it is
important that students also consider their audience when they write in class.
The writing task should specify not only why they are writing, but also for

whom.
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c. Content. If writers are concerned about their audience, they should develop the
content clearly and convincingly. The ideas should be relevant and deal with
the topic or purpose suggested, without including unnecessary material or
losing track of their subject. They also have to link ideas and information
across sentences to develop their topic.

d. Organization. These ideas should be organised in a logical and coherent order.
Careful planning is very important to organise the text properly.

e. Grammar and vocabulary. The writer's use of language should also be
accurate. With attentive editing many mistakes can be avoided.

f. Mechanics and presentation. Punctuation and spelling are also essential
elements, together with clearwriting, margins, and consistent indentation.

Meanwhile, Raimes (1983: 6) describes the following diagram of what the

writers deal with as they produce a piece of writing.

Producing a Piece of Writing

SNYTAX CONTENT
sentence structure, relevance, clarity,
sentence boundaries, originality,
stylistic choices, etc. logic, ezc.

/ THE WRITER'S
/ PROCESS

getting ideas,
geting started,
writing drafts,
revising

GRAMMAR \.
rules for vcrbs\
agreement, articles,

pronouns, efc.

effective communication
MECHANICS —» of id

handwriting

spelling, i AUDIENCE

puncruation, ezc. the reader/s
ORGANIZATION T PURPOSE_ -
paragraphs, e reason for writing
topic and support, WORD CHOICE
cohesion and unity vocabulary,

idiom, tone
Figure 2.1 Raime’s Producing a Piece of Writing
Brown (2004: 221) classifies linguistics aspects of writing into micro skills

and macro skills as follows:



a.

1)
2)
3)

4)

5)

6)

1)

2)

3)

4)

5)

6)
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Microskills
Produce graphemes and ortographic patterns of English.
Produce writing at an efficient rate of speed to suit the purpose.
Produce an acceptable core of words and use appropriate word order patterns.
Use acceptable grammatical systems (e.g. tense, agreement, pluralisastion),
patterns, and rules.
Express a particular meaning in different grammatical forms.
Use cohesive devices in written discourse.

Macroskills
Use the rhetorical forms and conventions of written discourse.
Appropriately accomplish the communicative functions of written texts
according to form and purpose.
Convey links and connections between events, and communicate such
relations as main idea, supporting idea, new information, given information,
generalisation, and exemplification.
Distinguish between literal and implied meanings when writing.
Correctly convey culturally specific references in the context of the written
text.
Develop and use a battery of writing strategies, such as accurately assessing
the audience’s interpretation, using pre-writing devices, writing with fluency
in the first draft, using paraphrases and synonyms, soliciting peer and

instructor feedback, and using feedback for revising and editing.
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Harsyaf, et al. (2010: 3) states several sub-skills needed in writing skill.
They are related with accuracy in using the correct forms of language and fluency
in communicating messages successfully to other people in an appropriate style.

As mentioned before, writing skill is a specific learned skill to express
one’s self, to provide information for one’s reader, to persuade one’s reader, and
to create a literary work by procedure of thinking in planning, drafting and
revising into the symbolic representation of language through the use of graphic
signs. Based on the various additional informations, it can be concluded that there
are several components in writing skill as follows:
a. Sub-skills related to the accuracy in composing ideas correctly which includes

grammar, vocabulary, and mechanics.
b. Sub-skills related to the fluency in communicating ideas appropriately which
includes content, and organization.

The subskills above are used as indicators in the recent research. They are used as
instructional objectives of the teacher’s lesson plan in determining materials
developments and assessment blueprints for students’ achievement test items in
the research instruments.
3. Difficulties in Writing Skill

Naturally writing is determined as the last skill to acquire and learn by
children or students after listening, reading, and speaking skill. However, as
mentioned in the previous chapter, among the language skills, writing skill is
considered as the most complex and difficult skill to master for most people, both

in mother tongue and in foreign language. Being compared with written receptive
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language reading skill, writing as written productive language skill is recognized
as more complicated to master. Moreover, as one of productive language skills
besides speaking, writing is also considered as the difficult skill to master since it
involves not only to transcribe graphic representation of their oral speech, but also
to organize in different stylistic composition into the written product. It is
experienced by most of the writers, especially for L2 writers (Silva,1993: 668).

Richards and Renandya (2002: 303) also states that the difficulty lies not
only in generating and organizing ideas, but also in translating these ideas into
readable text. The difficulty becomes even more pronounced if their language
proficiency is weak.
4. Teaching Writing Skill

According to Lenneberg (1967) in Brown (1994: 319) writing is similar to
swimming as culturally specific learned behaviours which means that somebody
is able to do if someone else teaches him how. We learn to swim if there is a body
of water available and usually only if someone trains us as we learn to write if we
are members of a literate society, and usually only if someone guides us.
Consequently, teachers need to guide and train their students to be able to express
his ideas in the written form accurately and appropriately in their literate society.

Doff (1988) in Harsyaf, et al. (2010: 19 — 21) suggests some writing
activities that teachers can use in introducing or guiding the students to various

written text types as follows:



a.
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Controlled writing. The main importance of writing at this level is that it helps
students to “learn”. Written practices help to focus students’ attention on what
they learn. In doing so, the activities can be an integrated skill activity.

Guided writing. As soon as the students have mastered basic skills of sentence
writing, students need to progress beyond very controlled writing to freer
paragraph writing by giving a short text as a model or doing oral preparation
for the writing based on suggested outline of the text.

Free writing. Students here are considered to be able to use the pattern they
have developed to write a particular text type. Teachers can guide them to use
various techniques of brainstorming to help them to write.

However, Brown (1994: 320) states that the traditional teachers were first

mostly concerned with the final product of writing with a list of criteria such as

vocabulary and grammatical use, spelling and punctuation, and the content of the

text. Meanwhile, in the process oriented approach, students are encouraged to

experiment with ideas through writing and share the writing they made. Shih

(1986 as cited by Brown 1994: 320) states that the process approaches do most of

the following:

a.

b.

focus on the process of writing that leads to the final written product;

help student writers to understand their own composing process;

help them to build repertoires of strategies for prewriting, drafting, and
rewriting;

give students time to write and rewrite;

place central importance on the process of revision;



f.

g.

h.
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let students discover what they want to say as they write;

give students feedback throughout the composing process (not just on the final
product) as they attempt to bring their expression closer and closer to
intention;

encourage feedback from both the instructor and peers; include individual
conferences between teacher and student during the process of composition.
It means that teachers are supposed to help students in the process of writing

and not only expect a good product from them.

Thus, the process approach, in contrast, stresses that writers go through in

composing texts (Nunan, 1991 in Onozawa, 2010: 157).

Brown (1994: 327) then states five major categories of classroom writing

performance as follows:

a.

C.

Imitative, or writing down. At the beginning level of learning to write,
students will simply "write down" English letters, words, and possibly
sentences in order to learn the conventions of the orthographic code.

Intensive, or controlled. Writing is sometimes used as a production mode for
learning, reinforcing, or testing grammatical concepts. This intensive writing
typically appears in controlled, written grammar exercises.

Self-writing. A significant proportion of classroom writing may be devoted to
self-writing, or writing with only the self in mind as an audience.

Display writing. For all language students, short-answer exercises, essay

examinations, and research reports will involve an element of display.
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e. Real writing. Some classroom writing aims at the genuine communication of
messages to an audience in need of the messages for academic,
vocational/technical or personal subcategories.

Since writing is a composing process and usually requires revised drafts before an

effective product is created, make sure that students are carefully led through

appropriate stages in the process of composing. At least there are three main
stages of the writing process: preparing to write, drafting, and revising (Brown &

Hood, 1998 in Harsyaf, et al., 2010: 7) as described in the picture below.

— | Preparing |

/—"',/_ _\\\_“\_ A
Revising | . » Drafting

Drafting |, <7 | Revising

-

/

N | Preparing | e ol

~
Figure 2.2 Main Stages of Writing Process
a. Preparing to write. This phase is also called as the stage of planning or pre-
writing. In this stage students gather their information, and begin to organize it
into a cohesive unit, such as: generating ideas, organizing ideas, and goal
setting by using brainstorming technique.
b. Drafting. It is the process or the stage in which writers render through into
visible language, or we can call it as the physical act of writing. Here, the
student transfers the information they have gathered and organized into a

traditional format.
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c. Revising. Revising can include adding, deleting, rearranging and substituting
words, sentences, and even entire paragraphs to make their writing more
accurately represent their ideas. It is often not a one-time event, but a
continual process as the paper progresses.

Seow (2002) in Richards and Renandya (2002: 315 — 320) also states that
process writing as a classroom activity incorporates the four basic writing stages —
planning, drafting (writing), revising (redrafting), and editing — and three other
stages externally imposed on students by the teacher, namely: responding
(sharing), evaluating, and post-writing.

5. Testing Writing Skill

Writing is one of the most difficult skills to test because of its complex
nature. Many scholars assert that there are many elements to be considered in
measuring the writing ability. Wilkinson (1989 in Al-Makhzoomi, 2011: 144)
states that these elements include form, content, grammar, vocabulary, mechanics
(including spelling and punctuation), handwriting, accuracy, style, diction,
relevance, originality, elaboration, layout, coherence, cohesion, unity,
organization, and logic. Based on the reference, we understand the complexities in
testing writing skills since there are too many categories of elements as well as
possible assignments and evaluations with their scoring criteria. However, there
are some academical experts’ suggestions to be guidances in testing writing skill
in the classroom.

Weir (1990) in Bennu, et al. (2010: 34 — 37) mentions a number of tasks

for assessing writing skill as follows:
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a. Grammar and structure
1)  Editing task
2)  Error-recognition items
3) Re-arrangement
b. Controlled writing
1)  Sentence and paragraph completion
2)  Form-filling
3)  Partial writing
4)  Error-recognition items
c. Free writing/composition test
1)  Choosing subjects
2)  Writing for a purpose
3)  Writing for an audience
Meanwhile, Brown (2004: 221 — 248) describes a number of possible
writing tasks according to their level of linguistic complexity as follows:
a. Imitative writing
1)  exercises in handwriting letters, words, and punctuation
2)  keyboarding (typing) exercises
3) copying
4) listening cloze selection tasks (listen and write)
5)  picture-cued writing exercises
6) completing forms and questionnaires

7)  converting numbers and abbreviations to words and phrases



8)

9)

b.

1)
2)
3)
4)
5)
6)
7)

8)

C.

1)
2)
3)

4)

d.

1)
2)

3)
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spelling tasks
one-word dictation tasks
Intensive (controlled) writing
dictation of phrases and simple sentences
dicto-comp (rewrite a story just heard)
grammatical transformation exercises
picture description tasks
use vocabulary in a sentence
ordering tasks (re-order a list of words in random order)
short-answer tasks
sentence completion tasks
Responsive writing
paraphrasing
guided writing, e.g., question and answer
paragraph construction tasks (topic sentence, main idea, etc.)
responding to a reading or lecture
Extensive writing
essay writing tasks
tasks in types of writing (narrative, description, argument, etc.)

tasks in genres of writing (lab report, opinion essay, research paper)

Meanwhile, Brown and Bailey (1984: 39 — 41) in Brown (2004: 243 — 245)

propose analytic scale for rating composition in the following table 2.1.



Table 2.1 Analytic Scale for Rating Composition Tasks
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5 4 3 2 1
1.0rganization | Appropriate title, Adequate title, Mediacro or scant | Shaky or minimally | Absence of
effective introduction, and introduction or recognizable introduction or
introductory conclusion; body of | conclusion; introduction; conclusion; no

paragraph, topic is
stated, transitional
expressions used,
arrangement of
material shows
plan; supporting
evidence given for
generalizations;
conclusion logical
and complete

essay is acceptable,
but some evidence
may be lacking,
some ideas aren’t
fully developed;
sequence is logical
but transitional
expression s may be
absent or missused

problems with the
order of ideas in
body; the
generalizations
may not be fully
supported by the
evidence given;
problems of
organization
interfere

organization can
barely be seen;
severe problems
with ordering of
ideas; lack of
supporting
evedence;
conclussion weak or
illogical; inadequate
effort at
organization

apparent
organization of
body; severe lack
of supporting
evedence; writer
has not made any
effort to organize
the composition

2.Content Essay addresses the | Essay addresses the | Development of Ideas incomple; Essay is
assigned topic; the issues but misses ideas not essay doesn’t reflect | completely
ideas are concrete some points; ideas complete or essay | careful thinking or inadequate and
and thoroughly could be more fully | is somewhat off was hurriedly doesn’t reflect
developed; no developed; some the topic; written; inadiquate high school level
extraneous material; | extraneous material | paragraphs aren’t | effortin area of work; no apparent
essay reflects is present divided exactly content effort to consider
thought right the topic carefully
3.Grammar Native-like fluency | Advanced Ideas are getting Numerous serious Severe grammar

in English grammar;

correct use of
relative clauses,
prepositions,
modals, articles,
verb forms, and
tense squencing; no
fragments or run-on
sentences

proviciency in
English grammmar;
some grammar
problems don’t
influence
communication,
although the reader
is aware of them; no
fragments or run-on
sentences

through to the
reader, but
grammar
problems are
apparent and have
a negative effect
on
communication;
run-on sentence or
fragments present

grammar problems
interfere with
communication of
the writer’s ideas;
grammar review of
some areas clearly
needed; difficult to
read sentences

problems interfere
greatly with the
message; reader
can’t understand
what the writer
was trying to say;
unintelligeble
sentence structure

4.Punctuation,
spelling, and

mechanics

Correct use of
English writing
conventions; left
and right margins,
all needed capitals,
paragraphs indeed,
punctuation and
spelling; very neat

Some problems
with writing
conventions or
punctuation;
occasional spelling
errors; left margin
correct; paper is
neat and lagible

Uses the general
writing
conventions but
has errors;
spelling problems
distruct reader;
punctuation errors
interfere with
ideas

Serious problems
with format of
paper; parts of essay
not legible; errors in
sentence
punctuation;
unecceptable to
educated readers

Complete
disregard for
English writing
conventions;
paper illegible;
obvious capitals
missing, no
margins, severe
spelling problems

5.Vocabulary

Precise vocabulary
usage; use of
parallel structures;
concise; register
good

Attempts variety;
good vacabulary;
not wordy; register
OK; style fairly
concise

Some vocabulary
misused; lacks
awareness of
register; may be
too wordy

Poor expression of
ideas; problems in

vocabulary; lack of
variety of structure

Inappropriate use
of vocabulary; no
concept of register
of sentence
variety

As the curricular goals and students’ needs vary, the analytical scoring of essay

may be appropriately tailored. Level of proficiency can make a significant

difference in emphasis. Jacobs, et al. (1981 in Brown, 2004: 246) suggest the
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analytical scoring profile in which five slightly different categories were given the

point values as follows:

Content =30
Organization =20
Vocabulary =20
Grammar/Syntax =25
Mechanics =5
Total =100

6. Construct and Indicators of Writing Skill

In this research writing skill becomes the dependent variables () stated as
the effect or results of the experiment. Meanwhile, the independent variables
consist of the manipulative treatments (Quantum method and Direct Instruction
method) as experimental variables (X;) and the psychological aspect of the
students’ CQ (Creativity Quotient) as attribute variable (X;). Both independent
variables (X) are the variables that are presumed to give influence or contribution
to the students’ writing achievement as dependent variable ().
a. Construct of Writing Skill

The researcher needs to determine the construct and indicators of writing
skill in this research by reviewing synthetically all of the related theoretical
concepts mentioned above. Construct is a concept with a specified constructed
meaning given to it by a researcher. It is used in the recent research as a basis to

determine the competence indicators for students in their achievement test, and to
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develop the materials developments for teachers in their instructional goals. The
following are brief summaries of the constructs of writing skill in the research.
1) The definition of writing skill

Writing skill is a specific learned skill (significant competence) to express
one’s self, to provide information for one’s reader, to persuade one’s reader, and
to create a literary work (writer’s purpose) by procedure of thinking in planning,
drafting and revising (composing process) into the symbolic representation of
language through the use of graphic signs (final product).
2) The components of writing skill

Two main components in writing skill are: (1) microskills related to the
accuracy in composing ideas correctly which includes grammar, vocabulary, and
mechanics; (2) macroskills related to the fluency in communicating ideas
appropriately which includes content, and organization. Both components and
their sub-skills can be used as materials developments for teachers in their
instructional goals and assessment indicators for students in their achievement
test. Thus, in this research five subskills are used as the indicators in teaching and
testing writing skills, namely: content, organization, grammar, vocabulary, and
mechanics.
3) Teaching writing skill

There are some approaches, methods, and techniques in teaching writing
skill in the classroom. Two main approaches of them are product oriented

approach and process oriented approach.
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Writing skill in the product oriented approach was mostly used by
traditional teachers as a channel to reinforce and develop the grammatical
structures, vocabulary items or text models that students have learned. Since
writing is a composing process before an effective product is created, the students
are carefully led through appropriate stages deductively in the process of
composing. Microskills categories related to the accuracy in composing ideas
correctly are stressed in the final product of students’ writing. In this research
Direct Instruction method is used to conduct this role. Direct Instruction is
predicted as an effective method to teach writing skill especially toward low level
students. Dealing with the treatment to improve the students’ writing skill, the
Direct Instruction method conducted in the control class consists of five phases of
activity: orientation, presentation, structured practice, guided practice, and
independent practice (Setiawan, et al., 2010: 9 — 12).

Meanwhile, in the process oriented approach writing skill is taught as a
goal to communicate ideas. The students are encouraged to experiment with ideas
through main stages of the writing process: prewriting, brainstorming, drafting,
revising, editing, etc. Macroskills categories related to the fluency in
communicating ideas appropriately are stressed in the final composition of
students’ writing. The representative method used in this research is Quantum
method. Quantum is predicted as an effective method to teach writing skill
especially toward high level students in composing the text creatively. The
Quantum Writing method conducted in the experimental class consists of seven

phases of treatment process adopted from California Writing Project: preparing,
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drafting, sharing, revising, editing, rewriting and evaluating (DePorter &
Hernacki, 2005a: 194 — 198).
4) Testing writing skill

There are a number of possible tasks and some writing criteria for
assessing writing skill can be conducted based on the teaching methods applied in
both classes (Quantum method in the experimental class and Direct Instruction
method in the control class). The possible tasks in assessing writing skill can be
used as: (1) a channel to reinforce and develop basic microskill of grammatical
structures, vocabulary dictions, and mechanics conventions that students have
learned imitatively and intensively; and (2) a goal to generate and communicate
ideas according to basic macroskills of ideas organization and content relevancy
in the text models that students have learned responsively and extensively. Thus,
both the accuracy of the learners’ basic skills in writing simple texts (words,
sentences, etc) and the fluency of the learners’ advance subskills in writing textual
composition (paragraphs, types of texts, etc) appropriately are assessed here.

Since writing is a composing process, the composition test in essay form
becomes the final test for the students in the experimental and control classes. The
table of specifications in testing writing skill are suitable with the indicators used
in the lesson plans in teaching writing skill. They are three microskills (grammar,
vocabulary, and mechanics) and two macroskills (content and organization). The
scoring rubrics ranges analytically from 5 to 1 for excellent to good (5), good to
adequate (4), adequate to fair (3), unacceptable (2), and not high school- level

work (1) of the students’ composition works based on every criteria stated above.
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The analytical scoring of essay profile in which five slightly different categories

suggested by Jacobs, et al. (1981 in Brown, 2004: 246) is used in the research as

follows: content (30), organization (20), vocabulary (20), grammar/ syntax (25),

and mechanics (5). Thus, 100 is the total of maximum score.

b.

The indicators of writing skill

As mentioned above, five subskills are used as the indicators to determine

the respondents’ writing achievements in teaching and testing writing skills in this

research as follows:

1)

2)

3)

Grammar

Grammar is one of the microskill in writing skill. The writer's use of language
should be correct in grammatical structures. The constructed indicator for the
subskill of grammar in this research is: the students are able to use accurate
grammar in the composition correctly.

Vocabulary

It includes style, vocabulary, and quality of expression. Vocabulary is one of
the microskill in writing skill. The writer's use of language should be accurate
in dictions. The constructed indicator for the subskill of vocabulary in this
research is: the students are able to use appropriate vocabulary in the
composition accuratetly.

Mechanics

It includes punctuation, spelling, and mechanics. Mechanics is also one of the
esensial microskill in writing skill. The writer's use of language should be

accurate in mechanics, punctuation, spelling, capitalization, clearwriting,



4)

5)

B.
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margins, and consistent indentation. The constructed indicator for the subskill
mechanic in this research is: the students are able to use mechanics (including
spelling, capitalization, punctuation, indentation, etc) in the composition
accuratetly.

Content

The macroskill of content is related with the purpose (reason) and audience
(readers). The writing task should specify not only why they are writing, but
also for whom. There should always be a clear purpose or reason for writing
texts authentically and logically. The ideas should be relevant and deal with
the topic or purpose suggested. It includes logical development of ideas. The
constructed indicator for the subskill of content in this research is: the students
are able to accomplish the content of communicative function in the
composition fluently.

Organization

In writing composition text, the students generate, explore, select, and express
their ideas. The ideas should be organised in a logical and coherent order. It
includes introduction, body, and conclusion. The constructed indicator for the
subskill of organization in this research is: the students are able to arrange the
organization of ideas in the composition logically.

Teaching Method

Teaching English as a foreign language requires the use of appropriate

learning method. Teaching method is one of the external factors in determining

the success of learning. The selection of the appropriate teaching method
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implemented in the teaching learning process determines the better result on
students’ writing skill in the classroom.

Teaching English as a foreign language requires the use of appropriate
learning method. However, there are some different definitions related the
conceptual terminology of the word “method” (Brown,1994: 48 — 51). Anthony
(1963: 63 — 67) in Brown (1994: 48) provides a definition of "method™" as the
second of three hierarchical elements, namely approach, method, and technique.
An approach is a set of assumptions dealing with the nature of language, learning,
and teaching. Method is described as an overall plan for systematic presentation
of language based upon a selected approach. Techniques are the specific activities
manifested in the classroom that were consistent with a method and therefore
were in harmony with an approach as well. Meanwhile, Richards and Rodgers
(1982: 153 — 158; 1986: 16) in Brown (1994: 48) proposes a reformulation of the
concept of "method.” Anthony's approach, method, and technique were renamed,
respectively, approach, design, and procedure, with a superordinate term to
describe this three-step process, now called "method." A method is "an umbrella
term for the specification and interrelation of theory and practice”. An approach
defines assumptions, beliefs, and theories about the nature of language and
language learning. Designs specify the relationship of those theories to classroom
materials and activities. Procedures are the techniques and practices that are
derived from one's approach and design. Based on some considerations above,
Brown (1994: 51) suggests a set of definitions in the methodology. Methodology

is the study of pedagogical practices in general including theoretical
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underpinnings and related research. Whatever considerations in “how to teach”
are methodological. Approach is theoretical positions and beliefs about the nature
of language, the nature of language learning and the applicability of both to
pedagogical settings. Method is defined as a generalized set of classroom
specifications for accomplishing linguistics objectives. Technigue is any of a wide
variety of exercises, activities, or devices used in the language classroom for
realizing lesson objectives. Curriculum or Syllabus is a design for carrying out a
particular program.

Beside the definitions mentioned above, Sudrajat (2008: 1 — 3) also states
there are other technical terms in methodology as follows:
1. Learning approach

The learning approach is the idea underlying the process of formation or
development of students' knowledge to achieve the goal of learning/ education. It
can also be interpreted as a point of view refers the occurrences of natural process
which enclose, inspire, strengthen, and underlie learning methods with particular
theoretical coverage. There are two types of learning approaches, namely: (1)
student centered approach and (2) teacher-centered approach.
2. Learning strategy

Learning strategy is a learning activity conducted by teachers and students
so that learning objectives can be achieved effectively and efficiently. Based on
the way of presenting and processing means, learning strategies can be
distinguished between inductive and deductive learning strategies. Learning

strategy is still conceptual in nature and used various methods to implement
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specific learning. In other words, the strategy is "a plan of operation achieving
something" while the method is "a way to achieving something".
3. Learning methods

Learning methods are the means used to achieve the goal of learning based
approach that has been determined. Thus, the learning method can be interpreted
as the means used to implement the plans which are constructed in the form of
real and practical activities to achieve learning goals. There are several methods
of learning that can be used to implement learning strategies, including: (1)
lectures; (2) demonstration; (3) discussion; (4) simulation; (5) laboratory; (6) field
experience; (7) brainstorming; (8) debates; (9) symposium; and so on.
4. Learning techniques

Learning techniques can be done one way in implementing a specific
method. For example, use the lecture method in a class with a relatively large
number of students requires its own technique technically different from the
lecture method on the limited students. In this case, the teacher can keep changing
techniques even in the corridors of the same method.
5. Learning tactics

Learning tactics is the individualized style of a person in carrying out
certain teaching methods or techniques. In the style of learning would seem
uniqueness or distinctiveness of each teacher, according to his ability, experience
and personality types of teachers are concerned. In this tactic, the learning will

become a science as well as art.
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6. Learning model

The approaches, strategies, methods, techniques and even tactics learning
are already strung into a single coherent whole forms what is called as a model of
learning. So, the learning model is basically a form of learning which is reflected
from the beginning to the end that is typically presented by the teacher. In other
words, the learning model is a wrap or a frame from the application of an
approach, methods, and techniques of learning. Learning model is built upon a
number of elements and should be based on Learning theory. There are three main
categories or philosophical frameworks under which learning theories fall:
behaviorism, cognitivism, and constructivism. Behaviorism focuses only on the
objectively observable aspects of learning. Cognitive theories look beyond
behavior to explain brain-based learning. Constructivism views learning as a
process in which the learner actively constructs or builds new ideas or concepts.

Reigeluth (1999: 5-29) in Huitt, et al. (2009: 77) identifies 3 criteria to
evaluate how well a method works in achieving instructional outcomes:
effectiveness, efficiency, and appeal. Effectiveness requires that appropriate
indicators of learning (such as specific levels of achievement and fluency) be
identified to objectively measure the learning outcomes. Efficiency requires an
optimal use of resources such as time and money to obtain a desired result. Level
of appeal relates to the degree to which learners enjoy the instruction and can be
especially effective in motivating students to stay engaged on task. Some
educators, especially those espousing a child-centered approach, suggest this last

criterion should take precedence over the other two. However, this is problematic
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in that the academically relevant content public schools must cover as part of their
charge can require copious time and effort on the part of many students. As a
result, immediate satisfaction and enjoyment of the instruction may be difficult to
obtain.

This research uses two methods: Quantum and Direct Instruction method.
Being academic researcher, professional teacher, and problem solver at once, we
need to know the conceptual theories wholy, apply the procedural techniques
skilfully, and overcome the contextual problems wisely. The descriptions of
Quantum and Direct instruction methods in this research are described as follows:
1. Quantum Method

The term Quantum is analogically derived from Physics. In Physics
Quantum means the interaction which changes the energy into a light. However,
the principles of Quantum Learning are not derivation, adaptation, modification,
or transformation of Quantum physics. Quantum learning is based on cognitive
psychology, not Quantum physics (Sugiyanto, 2008: 67).

DePorter & Hernacki (2005a: 3) use the term of ‘Quantum’ in their
educational learning model and they define the Quantum learning as the
interaction which changes the energy into a light since all of the life is actually
energy. Our body is physically matter. As learners, our goals is gaining as much
as lights, interactions, relationships, inspirations to gain light energy.

Sugiyanto (2008: 69 -74) also states common characteristics of quantum

learning as follow:
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a. Quantum learning is based on cognitive psychology, not quantum physics.
Therefore, the views about teaching, learning, and learners derived,
transformed, and developed from the various theories of cognitive
psychology; not from the theories of quantum physics.

b. Quantum Learning is more humanistic, not a positivistic-empirics,
"animalistic”, and or nativistic. Human being as the learner becomes the center
of attention. The self-potence, mind capability, motivation power, and so forth
of the learners are ensured to develop optimally. Reward and punishment is
not conducted since in humanistic perspective all human efforts need to be
appreciated.

c. Quantum Learning is more constructivistic, rather than positivistic-empiric,
behavioristic. Therefore, the nuance of constructivism in quantum learning is
relatively strong. Quantum learning emphasizes the importance of
environmental role to realize effective and optimal learning. Quantum learning
integrates, synergizes, and elaborates the self-potence of human being as self-
learner with the physical and mental environment as a learning context. The
guantum learning does not distinguish between what is inside and what
outside. In the view of quantum learning, mental-physical environment and
the ability of the human mind are equally important and mutually supportive.

d. Quantum Learning focuses on qualified and meaningful interaction, not just a
transaction of meaning. The interaction has become the key words and central
concepts of quantum learning. Therefore, learning quantum emphasizes the

importance of qualified and meaningful interaction in frequency and
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accumulation. The learning process is viewed as the creation of qualified and
meaningful interactions which can change the mind ability and natural talent
energy of the learners into the lights that are beneficial to the success of
learners.

Quantum learning accelerates great emphasis on the accelerated learning with
a high degree of success. Accelerated learning here is assumed as a quantum
leap. In short, according to quantum learning, the learning process must take
place quickly with high success. Thus, all the barriers and obstacles making
the learning process slowly should be avoided, removed, or eliminated. On
other side, all supporting the accelerated learning should be created and
managed very well.

Quantum learning emphasizes natural and authentic learning process, not
artificial and pretended one. Natureness and authenticity cause the learning
atmosphere comfortable and enjoyable, not stressed and boring. Therefore,
learning must be designed, presented, managed, and facilitated to create
natural and authentic learning process.

Quantum learning emphasizes quality and the meaningfulness of the learning
process. The learning process which is neither qualified nor meaningful
produces failure, the learning goals are not achieved successfully. Therefore,
all efforts that enable the realization of the significance and qualified learning
must be done by the teacher or facilitator. In this context the presentation of

qualified and meaningful learning experiences should be accommodated
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adequately. The base principle of “bring their world to our world and move
our world to their world” should be performed in balance.

Quantum Learning has a model that combines the context and content of
learning. Context includes the empowering atmosphere, solid foundation,
supporting environment and dynamic lesson plan. Contents include excellent
presentation, flexible facility, learning to learn skills and life skills. Context
and content are inseparable and mutually supportive each other as a symphony
orchestra. The separation of context and content will cause the failure of
learning. On the other hand, the harmony integration of context and content
will lead functionally to high learning success; as a perfect symphony
conducted in an orchestra.

Quantum learning focuses in empowering academic skills, skills in life and
physical/material achievements. All, not only one of them, must be
considered, treated, and managed in relatively balanced and equally similar in
the learning process. Since the success of learning is not only in empowering
the learners’ academic skills and physical achievements but also in
empowering the learners’ life skills. Thus, curriculum should be composed to
realize harmonious combination of academic skills, life skills, and physical
achievement.

Quantum learning occupies values and beliefs as an important part of the
learning process. Without certain values and beliefs, the learning process
becomes less meaningful. Therefore, learners must have certain values and

beliefs in the learning process. In addition, the learning process should implant
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positive values and beliefs for learners. Value and negative beliefs will bring
about the failure of the learning process. For example, learners need to have
confidence that the error or failure is just a sign of learning; not a sign of the
stupidity or the end of everything. In the learning process punishment and
reward are not necessary because every effort must be recognized and
appreciated. Positive values and beliefs should be continuously developed and
strengthened. The more powerful and stable positive values and beliefs held
by learners, the higher chances of success in learning. These values will
become glasses through which we view the world. We evaluate, determine
priority, assess and behave based on the way we see life through the glasses.

k. Quantum learning prioritizes diversity and freedom, rather than uniformity
and order. The diversity and freedom can be said as a keyword beside
interaction. Therefore, Quantum learning develops greetings: “Welcome to the

"’

diversity and freedom, goodbye uniformity and order!” Here the diversity of
students’ learning styles, activities and methods are recognized, developed and
used.

I.  Quantum learning integrates the totality of body and mind in the learning
process. Total activity between body and mind makes the learning more
comfortable to gain more optimal results.

Meanwhile, DePorter (2010: 2) states that Quantum learning — the
teaching methodology used at SuperCamp — is a synergistic approach to the

learning process. It’s an engaging and exciting learning experience for students.

It’s the best ways of teaching all put together in a fast and fun way to help
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students learn and succeed. The FADE model — Foundation, Atmosphere,

Design, Environment — creates the context of Quantum Learning. The context is

strong, it ‘fades’ into the background and creates the structure for learning to

occur.

1)

a)

b)

d)

f)

Quantum Learning begins with a strong foundation built on the principles of
the 8 Keys of Excellence. It holds the beliefs that: All people can learn, people
learn differently, and learning is effective when it is joyful, engaging and
challenging.

The 8 Keys of Excellence include:

Integrity — Match behavior with values. Demonstrate your positive personal
values in all you do and say. Be sincere and real.

Failure Leads to Success— Learn from mistakes. View failures as feedback
that provides you with the information you need to learn, grow, and succeed.
Speak with Good Purpose— Speak honestly and kindly. Think before you
speak. Make sure your intention is positive and your words are sincere.

This Is It! —Make the most of every moment. Focus your attention on the
present moment. Keep a positive attitude.

Commitment—Make your dreams happen. Take positive action. Follow your
vision without wavering

Ownership—Take responsibility for actions. Be responsible for your
thoughts, feelings, words, and actions. “Own” the choices you make and the

results that follow.
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h)
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Flexibility—Be willing to do things differently. Recognize what’s not
working and be willing to change what you’re doing to achieve your goal.
Balance—L.ive your best life. Be mindful of self and others while focusing on

what’s meaningful and important in your life.

The 8 Keys of Excellence can be integrated into all subjects and grade levels. The

8 Keys are best implemented when parents and community leaders support and

reinforce the Keys.

2)

d)

b.

The Quantum Learning framework for student learning is expressed in 5
Tenets of Learning:

Everything Speaks — What you say and how you say it sends message.
Everything is on Purpose — Everything has an intended purpose — everything.
Experience Before Label — Learning happens best when information is
experienced before it’s labeled.

Acknowledge Every Effort — Students are acknowledged for stepping out of
comfort zones, for both their competence and their confidence.

If It’s Worth Learning, It’s Worth Celebrating! — Celebration provides
feedback regarding progress and increases positive emotional associations
with the learning.

Quantum Learning creates an empowering atmosphere of trust, safety, and a
sense of belonging. Establishing engaging, focused traditions creates a sense
of belonging and safety and is an effective strategy for classroom
management, focusing attention and motivating students to increase

participation in learning. Each school day begins with a morning routine and
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3)

4)

5)

6)
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purposeful first statement. These routines are designed to immediately focus
students and create resourceful learning states.

Quantum Learning Design Frame that drives the presentation and facilitation
of content was formulated from many years of research on effective delivery
methods and is the structural frame upon which content is designed to ensure
student mastery. The elements (that are aligned with Lozanov's learning cycle)
are:

Enroll—Use teacher moves that capture the interest, curiosity and attention of
the students.

Experience—Create or elicit a common experience, or tap into common
knowledge to which all learners can relate. Experience before Label creates
schema on which to build new content.

Learn & Label—Present, sequence and define the main content. Students learn
labels, thinking skills and academic strategies. Students add new content to
their existing schema.

Demonstrate—Give students an opportunity to demonstrate and apply their
new learning.

Review and Reflect—Use a variety of effective, multi-sensory review
strategies and empower students to process their new content through
reflection.

Celebration—Acknowledge the learning. It cements the content and adds a

sense of completion.
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In Indonesian this design is translated as: Tumbuhkan, Alami, Namai,

Demonstasikan, Ulangi and Rayakan which is abbreviated as TANDUR.

d. Quantum Learning creates a supportive physical environment that enhances
and reinforces learning. Ideal learning environments include proper lighting,
purposeful color, positive affirmation posters, plants, props and music. These
elements are easy to include in one's classroom, and students enjoy learning
more in a comfortable setting. The key is to create empowering school
environments that build engaging and dynamic communities of learning. The
results are enhanced teacher capacity and increased student achievement.

Quantum Learning is a powerful and engaging teaching and learning methodology
that integrates best educational practices into a unified whole. This synergistic
approach to the learning process covers both theory and practice. It has been
proven to increase academic achievement and improve students' attitudes toward
the learning process. These integrated, comprehensive programs turn abstract
theory into practical applications that can be used immediately in the classroom.

a. Concept of Quantum Method

Quantum Learning is an all-inclusive model of learning that has its origins
in several different learning theories including: Right/left brain theory,

Experiential learning, Modality preferences (visual, auditory, Kinesthetic), etc

(DePorter & Hernacki, 2005a: 16). Quantum Learning combines suggestology,

accelerated learning techniques, NLP (Neuro-Linguistics Programming) with their

own theories, beliefs and methods, including other key concepts and learning

strategies, such as: right/left brain theory, three-in-one brain theory, modality
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preferences (visual, auditory, Kkinaesthetic), multi-intelligence theory, holistics
education, metaphoric learning, simulation gaming. There are a lot of conceptual
terminology and learning strategy used in Quantum learning besides all mentioned
above. Quantum learning is too complicated since it also absorbs too many good
references from other various sources.

The term of Quantum Learning can be distinguished with Quantum
Teaching. Quantum Teaching is research-based and employs exemplars in
education to make education a holistic opportunity bringing meaning and
relevancy to students (DePorter, Reardon, & Singer-Nourie, 2005b: 3). In
addition, DePorter, Reardon, & Singer-Nourie (2005b: 5) defines Quantum
Teaching as the orchestra of various interactions in and around the learning
moment containing many aspects of learning effectiveness which influences the
student’s achievement. Quantum Teaching is also said much like a symphony
(DePorter, Reardon, & Singer-Nourie, 2005b: 8). There are many elements in the
learning experience. These elements are put into two categories: context and
content. Context is the setting. It focuses on the atmosphere, the foundation, and
the design of the classroom. Content is equally important as the context. Learning
occurs when skills are presented in a manner that allows students to explore and
discover the wonders of the material being taught to them. Students will not only
have opportunity to learn content, but also discover their learning styles and
develop some life skills that will help them take greater responsibility for the

choices they make.
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DePorter, Reardon, & Singer-Nourie (2005b: 6) state that basically
Quantum Teaching rests on the concept: Theirs to Ours, Ours to Theirs (“Bring
their world to our world and move our world to their world.”). It is Quantum’s
Prime Directive behind all of the strategy and model of Quantum Teaching. It is
important for a teacher to enter the students’ world first. Before a student wants to
know what a teacher knows, they need to know that the teacher cares about them.
Teaching is the rights given by students not just the authority allowed because of
our professional certificate. It has to reach by every teacher. At SuperCamp the
strategy WIIFM (what’s in it for me) is used to help young people gain motivation
is to position challenges and opportunities in the context of what the end benefit is
for them. In Indonesian this term is abbreviated as: AMBAK (Apa manfaatnya
bagiku). In short, the key point is having good connection to communicate with
students. Communication is important: it's the universal relationship fuel.
Communication grows relationships — relationships grow success. So, enter their
world first since it can give our rights to lead, guide, and teach them our world
next.

b. Procedure of Quantum Method

Dealing with the writing skill, Quantum method uses various techniques
conducted in SuperCamp teaching learning process (DePorter, 2010: 18 — 19). In
the Junior Forum Quantum Writing course — POWER Writing — gives students a
clear framework for organizing their approach to a writing assignment. POWER
stands for Pre-Write, Organize, Write, Edit, and Revise. Meanwhile, the Senior

Forum Quantum Writing course centers around a straightforward process: Plan It,
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Write It, and Polish It. This process enables students to gain confidence about
their writing ability. In this way, writing becomes a freeing experience rather than
a chore.

DePorter & Hernacki (2005a: 179) states that writing is a whole brain
activity using right and left hemisphere. It means that in writing we need not only
using our logic (left-brain hemisphere: outlining, grammar, etc) but also involving
our emotion (right-brain hemisphere: enthusiasm, imagination, etc). Although
writing skill completely needs both, naturally we should give precedence and
energize our right-brain first since the essence of writing is expressing and
communicating ideas fluently. Being expressive and communicative, we need the
role of right-brain. Thus, at first teachers should let or even motivate students to
break their ‘left-brain’ mental barrier (anxiety of making grammatical mistakes,
pressure of adapting conventional outlines, etc). Being free as human being
naturally, the students will be able to utilize their creative intelligence
enthusiastically to imagine, explore, invent, generate, and select ideas they need to
express and communicate. At last, after the ‘right-brain’ enables students in
expressing and communicating their ideas fluently, ‘left-brain’ then plays its role
to revise all grammatical mistakes and edit the composition in the required
conventional format correctly. By using the first process of brainstorming (‘right-
brain’) in the prewriting stage, the students are finally able to draft their fluent
communication. By using the last process of revising and editing (‘left-brain’) in

the next stage, the students then improve their writing into correct composition.
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This research applies the complete procedures of California Writing
Project suggested by DePorter & Hernacki (2005a: 194 — 198) consisting of seven
phases of activity: preparing, drafting, sharing, revising, editing, rewriting, and
evaluating as follows:

1) Preparing

In the first phase the students build a strong base for the topic based on
their own experience and knowledge. Brainstorming techniques, clustering, and
fast writing, can be used in exploring ideas creatively for their compositions.

Brainstorming is the process of freeing mind to come up with ideas. One
can brainstorm alone, with a partner or in a group. Brainstorming can be used to
choose a topic, develop an approach to a topic, or deepen the understanding of the
topic's potential. There are several brainstorming techniques suggested in
Quantum Writing method as follows:

a) Mind Mapping. Mind mapping technique popularized by Tony Buzan is a
creative way to organize ideas as well as to memorize a lot of informations.
Dreyden and Vos (2004 in Sugiyanto, 2008: 90) define mind mapping as
whole brain functioning technique by using visual graphics to form image.
Since brain works in storing and stating ideas as associated patterns like a tree
and its branches, this technique visualizes informations and connects them as
conceptual images in our mind. By using mind mapping, we can not only
memorize informations more impressively but also verbalize our ideas more

communicatively.
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b) Clustering. Clustering developed by Gabriele Rico is also called grouping,

branching, mapping, or webbing. It is a brainstorming technique to select
correlating ideas and put them into the paper without any considerations of
their truth and values. It is one of the pre-writing structured technique used to
invent and develop ideas by writing the words or phrases in series of circles
or bubbles and connecting lines to indicate and associate the relationship of
ideas. The writers keep on writing, circling, and connecting the ideas along
the process into the "Aha!" shift, the ‘show-time’ to express all ideas in their
written text. Clustering and Mind mapping technique have similarities since
both based on the same theory and function. They help the writers enable to
see and make relationship of ideas, develop expressing ideas, and trace
thinking to gain a certain concept (DePorter & Hernacki, 2005a: 180 - 182).

Fast Writing. Fast Writing technique can overcome the difficulties in writing.
When the writers do fast writing on a certain topic, they free up their internal
critic in a required time or space limit and just write all of exploring ideas
without stopping or correcting anything. They must let their thoughts flow to
write down. Before the process ends, they shouldn’t judge the quality of what
they write and they don't worry about style or any surface-level issues, like
spelling, grammar, or punctuation. All of them can be revised and improved
after the brainstorming process of fast writing has been finished. The students
must keep on writing whatever comes into their mind as quickly as possible.

The crucial point here is not trying to be perfect all at once since it seldom
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happens. The best writers even commonly begin their writing works with the
imperfect drafts (DePorter & Hernacki, 2005a: 186).

d) Show Not Tell. Show Not Tell is a technique developed by Rebekah Kaplan
to help students write so that they are able to create a picture in the reader's
mind, to get away from the repetition of such empty words. Since amazing
description makes students’ writings more alive and poetic, students need to
use their imaginations to change “telling sentences” into “showing paragraph”
(DePorter & Hernacki, 2005a: 190).

By using brainstorming technique, it is expected that students will be able to

develop their ideas. Since the main problem in writing is in developing ideas,

brainstorming is supposed to be an alternative technique in solving the problem. It
can also be used to energize students to write enthusiastically (free of anxiety) and
impressively (full of creativity).

2) Drafting

In the second phase students begin to trace and develop ideas by focusing
in the contents more than punctuation, grammar or spelling. ‘Show Not Tell’
technique can be used to make the composition more ‘fresh’ and ‘alive’.

3) Sharing

In the third phase students need to share their compositions one another.

Every student should give space toward his/her own works because being so close

with them makes him/her difficult to assess objectively. It is necessary to ask

others not only giving objective assessments but also reflective feedbacks and

positive suggestions on their works. All of the considerations will be 